l Chapter O l

PSYCHOLINGUISTICS

(202 pepeissiimpuistinagmmesscsnishsangimniilinwmintise
M’ xtiesy At 1s  the st:udy. c_;l'
5 interrelationship of psychological and linguistic

behaviour. It uses linguistic concepts (o de.srtr‘ibe
psychological processes connected with the acquisition
and use of language. As a distinct area of interest

psycholinguistics deve@péd in the early sixties, and in its

early form covered adofistic phonology and language
pathology. But now-a:gays it has heen influenced deeply

by the development o e and its most

e+ /important area of investigation has been language
% “'&/ Hequisition. It has raised and has partly answered
L«Sﬁ“ questions such as how do children acquire their mother
tongue? How do they grow up linguistically and learn to
handle the registral and stylistic varieties of their mother

tongue effectively? How much of the linguistic system
that they ultimately command are they born with and

how much do they discover on the basis of their exposure
to language?

_ In its early form, psycholinguistics covered {he
psychological implications of an extremely broad area

from acoustic phonetics to language pathology. Now-a.
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influence :
nl <ts. The most important

. wpuistics  Né i
psyclmimgu so-called mﬁfg“:.::&iui--' ion of language by
y o U}L:r]e have been marny studies of
o respect t i oo kind. The descriptive

hoth a theoretical land”f:e lﬂ'act that until recently hardly
Y '

need 18 impE“Ed actual facts of language
anything was known -"bf“lt :i]:-ficqular about the order in
acquisition in children, M P were acquired. Even
which g'rammatical structures hild develops
: when and how the child € P

elementary questions a3 - or when it learns
its ab.i]'tyt“?aﬁwmwf its language, remained
the inflectional system © k has been done
unanswered. And a great deal of work nas bl
recently on the methodological and descriptive pro re}r]rgsz
related to the obtaining and analysing mformatmn_o WHE
kind. " s ™ b

The theoretical quesfibns have focussed on the issue
of how we can account for the phenomenon of language
development in children at all. Normal children have
mastered most of the structures bf their language by the
age of five or six. The generative approach argued
against the earlier behaviourist assumptions that it was
possible to explain language development largely in
terms of imitation and selective reinforcement. It
asserted that it was impossible to explain the rapidly or

:ﬁ: “::.omplexity of language used by the people around

days, €

Psycholinguists therefore ar imitati :
i gue that imita
n]?'tl gnough i 1t 1s not merely by mechanical mpetliti(t)::lo?h;i
natural expsare, Bitiaitoare anlning o NN kg
ral | - Both nature and nurture i
ﬁz(tlu’lf;mn of language in children. Chﬁ:liégl}:::nm{‘thi
TR, By vomal 0 o
evelop e S knowledge of his m ol
even of a foreign language to some exte
and the generative approach argues that I;uch i )
' process

is only explicable if one postul ' :
of this competence are presen: o et contaiy features

. e in the braj ¢
right from the beginning, ‘I In of the chj
B In other words, what is beixlgg
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f:l‘:?::ﬂ‘;@ t,l_mt thq t:hlild's brain contains certain innate
|ﬂng{m % I'Imms '.'Vh“:h, pre-structure’ it in the direction of
develo :zinlfﬂr:l“?ﬂ To enable these innate features to
to hlln‘mn ll adult competence, the child must be exposed
. ]-“ danrpiuagn, l.e. it must be stimulated in proper
lingui‘f:t‘ n .b' ut lh'e basis on which it develops its
” pacoiclil=: _ll't"e'q 1S not describable in behaviourist
erms.” (David Crystal, Linguistics, p. 256)

linguislt]::q 'hfimndar_y betweer} psycholinguistics and
s 18 becoming increasingly blurred as the result
of recent developments in linguistics which aim to give
P‘S}’fj‘lﬂglgggﬂl T ity to the description of language.
C SKYy 'éﬁ)ﬁr 5 linguistics as a subfield of psychology,
mqre-specially the cogmitive psychology. His view of
linguistics, as outlined for instance, in his book
Language and Mind, is that the most important
contribution linguistics can make is to the study of the
human mind. The bonds between psychology and
linguistics become more and more strong by the extent to
which language is influenced by and itselfl influences
such things as memory, motivation, attention, recall and

PEKUEPA Olﬂeﬁzm?nj& b/

Similarly _p_sycholinguiatics and sociolinguistics are
coming —closer _since_ “the  realization _that merely
grammatical competence is not enough; we have to aim
at communicative competence too. Whereas
psycholinguistics is language and the mind,
socioli istics is language and community. In other

words, psycholinguistics _can be said_to_deal with
language and the individual, and sociolinguistics with

languages and society.

SKINNER AND BEHAVIOURISM

and his colleagues, (a group of
as behaviourists), say that
{ behaviour on the part of the yue

by a process known as operant ™

B +«F Skinner

psychologists known
learning, or a change 0

learner, is brought about
c‘_ggditionigg_.

Congjﬁgned behaviour is behaviour which is the

"
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in s that it 1s
result of repeated training. (}pemntr ;II:S-HI:;,—“E,-'S L
voluntary behaviour; it is the result 0 1 . leanvs i
free-will, and is not forced by any outside p:'q  or thing.
The learner (or operator) demonstra L.f _tae._pew
behaviour first as a response to a system 0 rewar <
punishments, and finally as an automatic response

Experiment

I ical experiment, a rat is put in a hnx
cuntair?inag ;};‘:: If it [frcsses the bar, it is rewarded with
a pellet of food. Nothing forces it to press the bar. The
first time it probably does so accidentally. When the rat
finds that the food arrives, it presses the bar again,
Eventually it finds that if it is hungry it can obtain food
by pressing the bar. Then task is made more d:fﬁf:ult.
The rat only gets rewarded if it presses the bar while a
light is flashing. At first the rat is puzzled. Eventually it
learns the trick. Then the task is made more difficult
again. This time the rat only receives food if it presses
the bar a certain number of times. After initial confusion
it learns to do this also. And so on, and so on.

~Operant conditioning can be summar;j ﬁ‘ thu
;0 ‘\F\ 1 ;}D e efley U S 22 :
b ST UELRE,SEONSE_—.REIN%RCEM NT
——REPETITION

Skinner and the behaviourists distinguish between
positive and negative reinforcement Praise and
rewards are positive reinforcement, and rebukes and
punishments are negative. Experiments have shown that
positive reinforcement works much better in bringing
about good learning. It also goes without saying that a

positive reinforcement classroom is a happi :
which to be. ppier place in
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formed by the sti
stimulus-re ;
process. Let us look. response-reinforcement-repetition

The b Y Y
imitation a:;ﬂ:l:nur_ist.s also claim that we learn by
hears the word TEf’CIH}l'tin. For example, a young child
soon associates tl el every time he is given one. He
He then make;a lh]-1l3 word hgﬂcuit' with the actual thing.
toaid EL p;.:lr:ﬁ”:;mlnd himself, imitating what he has
e sl g 1 ils are pleased that he has ‘learnt’

and so his response is reinforced,

%HOMSK@}\ND THE MENTALISTS

Chomsky subscribes to an entirely different view

A W 0
Ieammg from that of the behavinurigts. He follows ;
mentalist approach, based on cognitive learning. By
cognitive ]Eﬂﬂ_ling is meant the way in which we relate
new events or items of knowledge to ether concepts which
are alrgady present in our minds. By mentalisin we mean
something which involves the mind and the though

processes.
_ Chomsky and hisEentalistinlInwer c}}aim at a
v\ & "i‘}ll;ld lt?arns his first language through cnﬁt i¢¢ TeArning.
ey claim that language is governed by rules, and 1s not
\‘“\“ﬁen hgpwhing, as Skinner and his followers would
claim. According to Chomsky, the child is born with a
mental capacity for working out the underlying system to

the jumble of sounds which he-hears. He constructs his
. é - ' .

own it 6n all the sounds
reaching his brain This mental grammar is part ol his
cognitive framework, and nothing he hears is stored in
his brain until he has matched it against what he already
knows and found a ‘correct’ place for it within this
framework. | she

mplex that

Chomsky fargues that language is 80 €0
it is almost inc that it can be acquired by a child

in so short a time. [e argued that :
is that/the child i1s born with some innate/mental capacit [
which helps th hild to p 5 all e w—h;ich 1':‘

s the chi

and he saw it as comprisl cial]area of the braif
z vk peialion ah LAY




AN APPROACH TO LINGUISTICS

44

whose only function was the prggesamg_u_f language. This
function, he argues, is quite separate from any other
mental capacity which the child has.

We must remember that when Chomsky t_ﬂ”‘_‘s “b”“t

‘rules’, he means the unconscious rules in a child’s mind.

These rules enable him to produce grammatical sentences

in his own language. Chomsky dges;not mean that the

child can describe these rules expficitly F'nr_gﬁl‘n'lll‘le. a

four or five year old child can produce a sentencé like I

have finished my lunch; he can do that because he has

a ‘'mental grammar’ which enables him to form correct

present pe—ﬁézct structures and also to use such structures

in the right or appropriate situations. But he cannot say

r-the present perfect tense is formed by ‘have’ or

/ 'has’ plus a past participle verb, and is used in the
[ following situations.....

The evidence in favour of Chomsky's view that the
child "builds his own grammar' by means of some innate
mental capacity is very strong. Most psychologists of
language (or psycholinguists, which is what you will
become as a result of studying this course) agree with
this theory. However, few people are extreme mentalists
or extreme behaviourists. Behaviourism _may not tell us
much about the way in which we learn our mother
tongue, but it can point the way to successful strategies
in the learning of a foreign language when we are older.

TYPICAL QUESTIONS
1. What is psycholinguisties?
2. Write briefly on language acquisition.

3. Distinguish between the empirical
(behavioural) and rationalistic (mentalistic)

approach lo language acquisition.

4. 'The first things that are learned are
principles——not items: principles of
calegorizativn and pallern perceptions’.
Discuss.
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